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Abstract 
Today various institutions teach Turkish to foreigners. However, until today none of these institutions has made a 
study on which competencies the teachers who work or will work in this field should have. Therefore, this research 
r Competencies in 
instructors about the competencies of teachers that work in the field of Teaching Turkish as a Foreign Language. This 
questionnaire was aimed to determine the competencies of teachers that teach Turkish to foreigners.  
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1. Introduction 
 
In the current Turkish educational system and academic environments, mother tongue teaching is 
predominantly taken into consideration under the main heading of Turkish education. It is natural that 
teaching of a language as a mother tongue is a fundamental and crucial topic. On the other hand, it is only 
possible to strengthen a field by working on it in a detailed and profound way. Therefore, the spread of 
studies on Teaching Turkish as a Foreign Language (TTFL) will both strengthen Turkish education in 
general and contribute to the promotion of Turkish language and culture through teaching Turkish to 
foreigners. 
In Turkey especially research and application centres affiliated to universities, private Turkish 
courses and various institutions have made a remarkable progress in terms of teaching Turkish in a 
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systematic way. However, there exists a need for research on the goals and qualifications according to 
which teachers that teach or are going to teach Turkish to foreigners will be selected. 
entering a profession is to receive a certificate or diploma from an education institution related to the 
-determined 
acceptance criteria or competencies for TFL teachers but also undergraduate programmes that will train 
TFL teachers who have special competencies. As it is known, the most important component of an 
qualifications of teachers and other education staff who will operate and implement the 
1999, p. 142). 
The professional qualifications of teachers depend on their general knowledge, subject area 
knowledge, professional knowledge and skills (Erden, 2005). TFL teachers should have knowledge and 
skills related to attitudes and values in addition to the aforementioned general professional qualifications. 
The reason for that is the fact that TFL teachers represent Turkey, Turkish people and culture before 
people coming from different countries of the world in order to learn Turkish. 
According to the Ministry of National Education (MoNE), teacher competencies are defined as 
eff  VIII). It is necessary to determine competencies for TFL teachers as 
well in order to ensure that this profession is performed in an effective and efficient way. In recent years, 
the MoNE have intensified the efforts related to this issue. The Workshop on Teaching and Teachers of 
Turkish as a Foreign Language which was organized by the MoNE demonstrates that the efforts related to 
the field have started. However, it should be considered that there is still a need for more comprehensive 
studies in this field. 
 
2. Purpose 
 
The purpose of the research is to determine teacher competencies for teachers who teach Turkish to 
foreigners. The research offers recommendations related to the competencies of teachers who teach or 
will teach Turkish to foreigners based on the opinions of the experienced TFL instructors. In this 
about teacher competencies. The questionnaire aims at answering the following questions: 
 
1. Which competencies should TFL teachers have? 
2. Which sources should be used in order to contribute to the professional competencies of TFL 
teachers? 
3. Which components should be considered during the organization/ preparation of TTFL 
environments? 
4. Which materials and sources should be used to support the TFL courses in the organization of 
TTFL environments? 
5. What kind of activities should be organized in order to ensure that learners use Turkish efficiently 
in the daily life? 
6. Which teaching method(s) should be used in TTFL process? 
7. Which teaching technique(s) should be mainly used in TTFL process? 
8. 
process? 
9. How should professional efficiency be determined in TTFL process? 
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3. Method 
 
3.1. Data Collection Tool 
In this research a questionnaire is used as the data collection tool which is widely used in social 
sciences to collect data. A questionnaire of nine questions was prepared in order to determine teacher 
competencies in the field of TTFL. The questionnaire is composed of ordering, listing and open-ended 
questions. Before and after the preparation of the questionnaire, the content and questions were 
formulated by taking the opinions of two academicians and three experienced TFL instructors. 
 
3.2. Participants  
The participants of the research are 26 instructors working in different branches of an institution 
which operates in the field of TTFL in Ankara. The professional experience of the participants ranges 
between 2 and 25 years. 
 
3.3. Data Analysis 
Descriptive analysis is used to analyze the research data. The purpose of such an analysis is to 
research, the data is analyzed in line with the responses to the questionnaire. The frequency and 
 
 
4. Findings 
 
The TFL instructors were first asked to put the competencies that they think TFL teachers should 
have in order by importance: 
 
Table 1. Order of Competencies of TFL Teachers by Instructor Opinions 
 
Competencies Order 
a. To know the grammatical features of Turkish 1 
b. To have teaching skills 2 
c. To have communication skills 3 
d. To be sensitive to intercultural/ individual differences 5 
e. To know a foreign language 8 
f. To know developmental and learning psychology 7 
g. To know the curriculum 11 
h. To know the fundamental approaches of the educational sciences 9 
i. To prepare activities appropriate for four basic language skills 6 
j. To develop materials 10 
k. To know foreign language teaching methods and techniques 4 
 
This order of competencies demonstrates that the instructors attach importance to subject area 
the fifth order by the instructors. The environments where Turkish is taught as a foreign language are 
generally multilingual and multicultural. It is remarkable that the instructors are aware of the importance 
of these en
order to better communicate with learners. That the instructors put this competency in the eighth order is 
a considerable finding. 
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expected to have in order to ensure a more effective teaching process is to develop materials. The 
development of materials which motivate learners, sustain learner attention and encourages learner 
participation makes an important contribution to achieve the goals of the teaching process. 
 
Table 2. Instructor Opinions on Sources Used to Follow Current Developments in TTFL 
 
Sources f 
a. Printed (journal, book, etc.) sources 22 (31.428%) 
b. Electronic sources 17 (24.285%) 
c. Academic studies 17 (24.285%) 
d. Knowledgeable and experienced people 16 (22.857%) 
e. I do not follow the current developments in TTFL 0 (0%) 
Total 70 (100%) 
 
It is revealed from the instructor opinions that they follow the developments in the field and consider 
following current developments and utilizing various sources as an important teacher competency.  
 
Table 3. Order of Components to be considered during the Organization/ Preparation of TTFL Environments by Instructor Opinions 
 
Components Order 
a. Learner level 1 
b. Learner age 3 
c. Textbook 2 
d. Different cultures 5 
e. Individual differences 4 
 
The instructors 
instructors is the most important component to be considered in 
foreign language education. The above order of components by the instructors which emphasizes the use 
of materials appropriate for learner level demonstrates that the instructors give importance to creating a 
learning environment in line with learner levels and needs.  
 
Table 4. Order of Materials/ Sources used in the Organization of TTFL environments by Instructor Opinions 
 
Materials/ Sources Order 
a. Exercise book 1 
b. Pictures 2 
c. Short films 4 
d. Realia 3 
e. Jokes and idioms 5 
 
The instructors 
instructors 
be used during courses. This order and recommendations of the instructors show the diversity of materials 
to be used in the organization of learning environment and that the effective use of these materials should 
be among teacher competencies. 
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Table 5. Instructor Opinions on Activities which will ensure an Effective Use of Turkish in the Daily Life 
 
Activities f 
a. Organizing Drama Activities 24 (23.076%) 
b. Organizing Conferences 8 (7.692%) 
c. Organizing Trips 19 (18.269%) 
d. Reading newspapers 20 (19.230%) 
e. Watching television  24 (23.076%) 
f. Asking learners to introduce their countries 2 (1.923%) 
g. Organizing contests/ tournaments 1 (0.961%) 
h. Going to the theatre 1 (0.961%) 
i. Meeting with Turkish learners 2 (1.923%) 
j. Playing games 1 (0.961%) 
k. Creating discussion environments 1 (0.961%) 
l. Singing Turkish songs 1 (0.961%) 
Total 104 (100%) 
 
It is revealed that the instructors 
provided various opinions apart from the activities stated in the questionnaire show that they prepare lots 
of different activities to ensure that learners use Turkish in an effective way and that this process can be 
defined as an important subject area skill which should be among teacher competencies. 
 
Table 6: Instructor Opinions on Teaching Methods used in TTFL 
 
Methods f 
a. Eclectic Method  2 (7.407%) 
b. Communicative Method  8 (29.629%) 
c. The method used in the institution that the teacher works for 1 (3.703%) 
d. Group Teaching 1 (3.703%) 
e. Reading  1 (3.703%) 
f. Listening 1 (3.703%) 
g. Writing 1 (3.703%) 
h. Discussion 1 (3.703%) 
i. Dictation 1 (3.703%) 
j. Composition 1 (3.703%) 
k. Grammar-Translation Method 2 (7.407%) 
l. Cognitive Method 2 (7.407%) 
m. Audio-Lingual Method 2 (7.407%) 
n. Deduction 1 (3.703%) 
o. Induction 1 (3.703%) 
p. Audio-Visual Method 1 (3.703%) 
Total 27 (100%) 
 
27 opinions were obtained from the instructors through the open-ended question. 13 instructors 
did not answer the question. The instructors who answered the question mostly stated that the 
 
That the instructors perceive the skills of reading, writing and listening and the evaluation 
techniques of dictation and composition/ written expression as a method demonstrates that they 
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experience difficulty in terms of teaching methods. Furthermore, the fact that 13 instructors did not 
provide an opinion reinforces this finding. 
 
Table 7. Instructor Opinions on Teaching Techniques used in TTFL 
 
Techniques f 
a. Drama 4 (28.571%) 
b. Visual Materials  1 (7.142%) 
c. Question-Answer Technique 4 (28.571%) 
d. Pictures 1 (7.142%) 
e. Audio Materials 1 (7.142%) 
f. Demonstration 1 (7.142%) 
g. Group Work 1 (7.142%) 
h. Games  1 (7.142%) 
Total 14 (100%) 
 
14 opinions were obtained from the instructors through the open-ended question. 20 instructors, 
on the other hand, did not answer the question. The instructors who answered the question mostly stated 
- ching techniques. That 20 instructors did not 
answer the question shows that they do not have sufficient knowledge about teaching techniques.  
 
Table 8. Instructor Opinions on Evaluation Techniques to be used by TFL Teachers 
 
Evaluation Techniques f 
a. Dictation  18 (12.162%) 
b. Written expression 24 (16.216%) 
c. Open ended questions 16 (10.818%) 
d. Gap-filling 16 (10.818%) 
e. Multiple choice questions 18 (12.162%) 
f. Oral examination 26 (17.567%) 
g. Observation 14 (9.459%) 
Total 148 (100%) 
 
The instructors 
instructor opinions in the Table 8 show 
that they use various evaluation techniques.  
 
Table 9. Instructor Opinions on Professional Development in TTFL 
 
Opinions f 
a. Taking learner opinions 19 (32.758%) 
b. Self-assessment 22 (37.931%) 
c. Taking peer opinions 15 (25.862%) 
d. Making no assessment 1 (1.724%) 
e. In-service training 1 (1.724%) 
Total 58 (100%) 
 
-
does not make any assessment while another one mentioned the necessity for in-service training to 
determine the professional competencies and thus added in-service training to the opinions which was not 
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included in the questionnaire. Taking the above opinions into consideration, it is concluded that the 
instructors give importance to self-assessment in the field of TTFL and against this background such 
competencies as self-assessment and taking peer opinions should be among teacher competencies to 
improve professional development. 
 
Conclusion and Recommendations 
 
The recommendations related to the teacher competencies in the field of TTFL are listed below 
based on the opinions of experienced TFL instructors and the general teacher competencies: 
 
1. Competencies related to subject area knowledge: 
To know the grammatical features of Turkish 
To use language correctly and appropriately 
To know the fundamental concepts of educational sciences 
 To know learning psychology 
 To know the curriculum 
 To know measurement and evaluation methods and techniques 
2. Competencies related to teaching profession (methods and techniques, etc.) 
To organize learning environments according to learner level-age, different cultures and individual 
differences 
To use materials according to learner levels and needs 
To develop materials according to learner levels and needs 
To organize activities to ensure an effective use of Turkish in the daily life 
To know foreign language teaching methods 
 To know and use the communicative method in TTFL 
To know foreign language teaching techniques 
 To know and use the drama technique in TTFL 
3. Competencies related to multilingual and multicultural environments 
To know the characteristics of multilingual and multicultural environments 
To be sensitive to intercultural/ individual differences 
To be aware of the importance of communication skills in language teaching 
To prepare course materials appropriate for multilingual and multicultural environments 
4. Competencies related to professional development 
To follow up printed (journal, book, etc.) sources, electronic sources, academic studies and 
developments 
To cooperate with relevant people and peers for professional development 
To perform self-assessment for professional development 
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